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Abstract

Relational theories of gender conceptualize masculinity and femininity as mutually constitutive. Using a rela-
tional approach, I analyzed ethnographic and interview data from male and female black adolescents in
Grades 8 through 10 enrolled in ‘‘Diversify,’’ an urban-to-suburban racial integration program (n = 38).1

Suburban students (n = 7) and Diversify coordinators (n = 9) were also interviewed. All the bussed students,
male and female, were racially stereotyped. Yet as a group, the Diversify boys were welcomed in suburban
social cliques, even as they were constrained to enacting race and gender in narrow ways. In contrast, the
Diversify girls were stereotyped as ‘‘ghetto’’ and ‘‘loud’’ and excluded. In discussing these findings, the cur-
rent study extends previous research on black girls’ ‘‘loudness,’’ identifies processes of racialization and gen-
dering within a set of wealthy suburban schools, and offers new theoretical directions for the study of racially
integrated settings.
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Scholars have examined how race and class rela-

tions shape evaluations of students’ gender per-

formances. This research shows that teachers and

peers often view ethnic minorities’ behavior as

gender-inappropriate. Many authors conclude that

teachers and students explain the inferior achieve-

ment of lower-class and non-white students with

references to the inappropriateness or undesirabil-

ity of their gender performances (Bettie 2003;

Ferguson 2000; Lewis 2003; López 2002; Morris

2007; Pascoe 2007; Schippers 2007; Tyson 2011).

However, researchers have yet to theorize the con-

ditions under which dominant groups use subordi-

nate groups’ gender performances to maintain

race/class hierarchies. Without such an examina-

tion, it appears as if the gender performances of

all individuals belonging to subordinate groups

are used against them, all the time. This assumption

prevents a more specific understanding of how ide-

alized definitions of masculinity or femininity can

serve race/class hierarchies. To address these

gaps, I conducted an in-depth study of adolescent

culture within a network of affluent, intentionally

racially integrated suburban schools. Empirically,

the goal was to identify when and how minority

participants’ gender performances would be used

as the rationale for their exclusion from peer cli-

ques. The findings and analysis have broad theoret-
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ical implications for the study of gender in racially

integrated settings.

The study compares the everyday experiences of

male and female black adolescents participating in

Diversify, a voluntary urban-to-suburban racial inte-

gration program.2 The Diversify program buses black

students from poor and working-class, majority-

minority neighborhoods to a participating network

of affluent, majority-white suburban schools. Thus,

Diversify students are not only ethnically different

from their (mostly white) suburban classmates, but

also come from a lower class background. Previous

research has shown that minority students in such cir-

cumstances have a heightened likelihood of experi-

encing incomplete belonging in majority peer

networks (Gaztambide-Fernandez and DiAquoi

2010; Horvat and Antonio 1999). The Diversify stu-

dents’ experiences of peer culture offer an excellent

platform for understanding when and how members

of a lower-class minority group’s gender performance

are used as the grounds for its exclusion.

I found that black boys in the Diversify program

reported being popular and included in suburban

social and dating networks, while the black girls re-

ported the opposite (Ispa-Landa 2011). Upon inves-

tigation, I discovered that although the boys in

Diversify were popular, they were also perceived

as incapable of academic ‘‘success.’’ This called

into doubt their ability to reap the economic rewards

associated with masculine dominance in adult social

circles. Thus, the Diversify boys’ role in the suburbs

supported masculine ideals and also did not threaten

white dominance. In contrast, the Diversify girls

were unpopular and excluded from suburban social

and dating networks. The suburban students and

the Diversify boys explained that the Diversify girls

were unpopular and sexually undesirable because

they were coded as ‘‘ghetto’’ and ‘‘loud.’’ Thus,

Diversify boys and suburban classmates criticized

the Diversify girls’ ‘‘loudness’’ according to a dis-

course about feminine norms. They also used this

discourse to rationalize the Diversify girls’ social

isolation. From their standpoint, the Diversify girls

claimed that their ‘‘loud’’ reputation came from their

direct style of handling interpersonal conflict and

racially insensitive remarks.

Morris (2007) and Fordham (1996) also analyzed

black girls’ so-called loudness. In their accounts,

‘‘loudness’’ represents resistance to pressure to con-

form to idealized white middle-class womanhood. I

propose to extend this line of analysis by using a rela-

tional lens to yield a different interpretation of sim-

ilar findings. A relational perspective highlights that

actors evaluate others’ gender performances accord-

ing to a gender system in which masculinity and

femininity are co-constituted. It draws attention to

the way gender performances are sorted and ranked,

not just as within-gender comparisons (a femininity

compared to another femininity), but also vis-à-vis

their ability to uphold the idealized relationship

between masculinity and femininity (femininity

and masculinity evaluated according to their ability

to uphold masculine dominance). My focus on gen-

der relationality revealed that the Diversify girls

were sanctioned not only because they were per-

ceived as different from white suburban girls, and

not only because they expressed outward resistance

to white dominance, but also because they symboli-

cally threatened the overall gender order. Drawing

on these findings, I offer two key contributions to

research on peer relations, gender, and racialization.

First, I add nuance to previous treatments of the issue

of black girls’ ‘‘loudness’’ by examining the experi-

ences of urban black students attending affluent sub-

urban public schools where most children are upper-

middle-class. Second, I attend to the specific cir-

cumstances under which gender performances are

used as the rationale for a group’s exclusion.

The Idealized Relationship between
Masculinity and Femininity

In a recent article, Schippers (2007) describes how as

analysts increasingly focus on multiple masculinities

and femininities, they neglect the complementary and

hierarchical relation of masculinity vis-à-vis feminin-

ity. Critiquing this trend, she writes, ‘‘the implicit rela-

tionship between genders becomes a taken-for-

granted feature of interpersonal relationships, culture,

and social structure’’ (p. 91). In this research, I ana-

lyzed the Diversify boys’ and girls’ seemingly oppo-

site social situations. In so doing, I sought to go

beyond an analysis of the Diversify girls’ social situ-

ation vis-à-vis the femininities deemed desirable

within the suburban school. My approach is comple-

mentary to, yet distinct from, previous treatments of

black girls’ ‘‘place’’ within schools (Grant 1984;

Morris 2007), which have largely emphasized how

black girls may be sanctioned for failing to live up

to standards of white femininity. In seeking to under-

stand how the black girls’ social position related to the

overall gender order, I brought a relational gender

lens to bear on analysis.

Schippers (2007) emphasizes that the idealized

features of masculinity and femininity are those that

ensure a complementary and hierarchical relationship
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between the two. On the masculine side, these include

desire for the feminine object, violence, and authority.

On the feminine side, these include desire to be the

object of masculine desire, physical vulnerability,

and compliance. Gender is a set of practices, rather

than a property of individuals. Thus, women can

embody masculine characteristics. However, when

they do, these characteristics are constructed as devi-

ant feminine characteristics (the bitch, the bad-ass, the

slut). For masculinity to remain a legitimate property

of men, feminine access to it must be denied. Thus,

when a man exhibits hegemonic feminine character-

istics—such as desiring to be the object of masculine

desire—he is viewed as contaminating social rela-

tions. He has violated the idealized relationship

between masculinity and femininity. When men

enact the quality content of femininity, they are there-

fore constructed as feminine (the fag, pussy, or ma-

ma’s boy). Masculinity is superior and desirable.

Therefore, masculinity cannot ‘‘sustain’’ stigma and

contamination—only femininity can (Schippers

2007).

Within this theoretical framework, the charac-

teristics and practices that hetero-sexualize femi-

ninity in relation to masculinity are valued. For

example, in both elite boarding school and college

cultures and in more working-class educational en-

vironments, womens and girls’ bodies are the stage

for communicating class-specific definitions of

feminine desirability. In elite school settings, culti-

vated slimness, expensive brand-name clothing,

jewelry, and purses signal feminine desirability

(Chase 2008; Gaztambide-Fernandez 2009; Khan

2010; Stuber, Klugman, and Daniel 2011). In

lower-class settings, the accoutrement of feminin-

ity may be less expensive or luxurious (Bettie

2003), but being sexually desirable to men is just

as valued. Thus, similar gender processes operate

in many group settings, although the traits or be-

haviors that hetero-sexualize femininity and mas-

culinity may be group-specific.

Moreover, the seeming ‘‘gender differences’’

between women and men within an ethnically or

socioeconomically diverse setting are actually race

and class differences in gender performance or social

organization. Race and class differences in gender

performance legitimate class and race hierarchies

(Schippers 2007:100). For example, the gender per-

formances of those in low-status positions are often

constructed as problematic or deviant—as in the

well-known tropes about the hyper-sexual ‘‘welfare

queen’’ or the black rapist (Collins 2004). Many

school ethnographies describe rites, rituals, and

patterns of behavior consistent with the basic rela-

tional insight that race and class domination hinge,

in part, on the ability to deem illegitimate or inappro-

priate the real or stereotyped gender performances of

others.

Pascoe’s (2007) analysis of a student-led

‘‘Revenge of the Nerds’’ skit reflects a relational

analysis. In the skit, several African American

boys dance and cheer after a group of white male

nerds, turned strong and masculine after working

out, rescue their girlfriends from a group of black

gangstas who have kidnapped them. Pascoe inter-

prets the African American boys’ masculinity not

only in relation to other masculinities, but criti-

cally, also in relation to femininity. She stresses

how the African American dancers are alternately

constructed as feminine (they dance and cheer the

white nerds) and as morally or socially problematic

(the problem of the black criminal/predator, as rep-

resented by the black gangstas). The African

American boys occupy a feminized masculinity.

As Schippers (2007) points out, Women without

Class, Bettie’s (2003) ethnography of a working-

class school in California, also reflects relational in-

sights. Rather than conceptualizing femininity in

isolation from masculinity, Bettie (2003) shows

how working-class Mexican American (Las

Chicas) and middle-income white (preps) high

school girls’ femininity is built around their embodi-

ment of characteristics that support an idealized rela-

tionship between masculinity and femininity. Both

groups of girls experienced their embodiment of

femininity as appropriate in relation to girls and

boys within their ethnicity and class location.

In Bettie’s (2003) description, teachers, admin-

istrators, and peers disapproved of the working-

class Mexican American Las Chicas’ gender per-

formance. They interpreted it as hyper-(hetero)sex-

ual and as interfering with school achievement. In

contrast, they validated the middle-class white

preps’ performances of femininity, associating it

with being a ‘‘good (heterosexual) girl’’ and a ‘‘good

student.’’ Thus, a discourse of gender suffused per-

ceptions of Las Chicas and preps. Yet, as Bettie

notes, the ‘‘hierarchies themselves are about race

and class difference, not gender’’ (Bettie

2003:99). Indeed, Bettie showed that many of the

girls’ actions—from their clothing to their con-

flicts—were driven by race and class. (See also

Warikoo 2011 for how youth culture reflects stu-

dents’ concerns with racial and ethnic boundaries.)

Yet, teachers and peers continually reduced these

issues to gender and sexuality.
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Racialization within Schooling

Research on racialization within schooling shows

that racism often constructs black students’ gender

performances as inferior and incompatible with

school achievement (Bettie 2003; Carter 2005;

Ferguson 2000; Lewis 2003; López 2002; Morris

2007; Tyson 2003). Many black students endure

harsh and gender-specific training in how to ‘‘con-

form to the norms of the ‘Other’’’ (Fordham 1996).

Studies of racialization within schooling have thus

identified everyday interactions that contribute to

cumulative racial advantage and disadvantage

(Diamond 2006; Lopez 2002). They demonstrate

that the racialized educational terrain exists along-

side, and intersects with, society-wide norms about

gender-appropriate behavior.

Prior research shows that race and class shape

perceptions of femininity for black girls. In many

schools, black girls learn that to succeed, they

must reform their self-presentation to be more

like their (real or imagined) white, middle-class

counterparts (Grant 1984). Yet, being forceful,

loud, and visible can promote academic success,

and thus represents a positive strength and resource

for black girls and women (Morris 2007). Previous

researchers have associated black girls’ supposed

‘‘loudness’’ with African American women’s resis-

tance to being defined against white, middle-class

standards of femininity (Fordham 1996). I use my

findings—especially those gathered from inter-

views with male Diversify students—to complicate

this analysis. I suggest that in addition to stereotyp-

ing, negative views of black girls as ‘‘loud’’ are also

a response to the perception that these traits consti-

tute a threat to masculinity. In other words, in addi-

tion to being racially stereotyped, the Diversify

girls were also sanctioned for symbolically threat-

ening men’s exclusive access to the characteristics

(assertiveness and aggression) that define mascu-

linity’s superiority and social dominance.

CONTEXTS, PARTICIPANTS, AND
ANALYTIC METHODS

Background on the Diversify Program
and the Suburban Schools

The Diversify program is an urban-to-suburban

racial integration program. It busses ethnic minor-

ity students from an urban public school district

to schools located within a network of 40 suburban

school districts. All the participating suburban

school districts have voluntarily elected to partici-

pate in Diversify, generally with the stated goal

of increasing racial diversity within their predomi-

nantly white suburban school districts. Diversify

students often wake up at 5 or 6 a.m. to board the

buses that take them to school in the suburbs.

There, Diversify students are a visible minority,

as there are rarely more than two Diversify students

in a classroom, and they are usually the only black

students there.

Of these 40 suburban school districts, 11 are

located in extremely racially segregated (over 97

percent white and Asian) areas of concentrated

affluence. I focused on schools in these districts

to maximize the race/class differences between

the Diversify and the suburban students. As I found

during my fieldwork, these suburbs were filled with

quiet, tree-lined residential areas with single-

family homes and professionally landscaped lawns.

Property values ranged from roughly $450,000 to

well over $1 million. The schools had well-stocked

and attractive libraries, lush athletic fields, and

competitive programs in the performing and visual

arts. In the hallways, I saw signs advertising sum-

mer abroad opportunities for students enrolled in

foreign language courses. Most schools offered

AP classes in math, science, and English. Not sur-

prisingly, in a recent parent survey of Diversify pa-

rents (citation omitted to preserve program

anonymity), nearly three-fourths cited academic

opportunity as the primary reason for enrolling

a child.

Course placement and tracking in the suburban

schools reflect broad national trends, wherein black

students are consistently placed in the least advan-

taged settings for learning (see also Diamond 2006;

Tyson 2011). In one suburban school district that I

studied, for example, I was told that not a single

Diversify student had been recommended for hon-

ors English courses and that over 50 percent of the

Diversify students had been recommended for the

‘‘low’’ level English course (field notes, June 2,

2011).

There are stark differences between these afflu-

ent suburbs and the urban areas where Diversify

students live. Most live in neighborhoods where

African Americans are the majority. Further,

although they come from a variety of class back-

grounds, none of the Diversify students live in

wealthy neighborhoods. Their neighborhoods had

median household incomes ranging from $27,000

to $47,000 (U.S. Census 2000). Many live in

tidy triple-decker houses in working-class
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neighborhoods that are safe, but far from posh or

professionally landscaped. Others live in more

crowded and dangerous apartment complexes.

Several of my participants faced serious chal-

lenges, such as food insecurity, a homeless or im-

prisoned parent, and recent gang-related deaths in

the family. Nearly 50 percent of the Diversify stu-

dents who attend suburban schools are eligible for

free or subsidized school lunches (conversation

with Diversify administrator, June 2, 2011).

(State department of education statistics show

that nearly 70 percent of students in the local public

schools are eligible.) Thus, across multiple dimen-

sions, the Diversify students are disadvantaged rel-

ative to the suburban students with whom they

attend school.

Participant recruitment: Diversify students.
Using U.S. Census (2000) statistics, I identified

11 suburbs as affluent. These were suburbs where

the median family income was over $100,000,

over 60 percent of the adult population has a BA

or higher, and the percentage of black people

was less than 2.30 percent of the total population.

Using the Diversify database, I identified and sent

letters to the parents/guardians of all black

Diversify students (n = 109) in Grades 8 through

10 in these affluent suburban school districts.

My interest in adolescent peer cliques and how

race, gender, and sexuality would shape

Diversify students’ peer experiences guided my

decision to sample students in Grades 8 through

10 in three ways. First, adolescents in middle

and high school are highly sensitive and aware

of the peer context (Kinney 1993). Second, they

are old enough to reflect self-consciously on

social categories and identities (Eckert 1989).

Third, many adolescents date and/or are sexually

active (Eder, Evans, and Parker 1995).

I formally interviewed all the Diversify students

who agreed to be interviewed and turned in consent

forms, yielding 38 Diversify students for my sam-

ple. Most interviews were conducted at students’

homes or, if the parent wished, in a private booth

of a nearby McDonald’s or Burger King. Five inter-

views were conducted in November 2008, with

parental and teacher permission, in an empty class-

room at one of the suburban schools where I did

fieldwork.

Suburban students. The principal of one of the

affluent suburban schools randomly selected for

me 30 non-poor eighth-grade students and gave

me a list of their names and contact information.

I contacted all 30, but only 7 agreed to be

interviewed. Several parents of the remaining 23

students told me their children were either not

interested or ‘‘too busy.’’ I interviewed all the sub-

urban students who consented to be interviewed. I

refer to the Diversify and suburban students as

either Diversify or suburban students. To reduce

the reader’s confusion, I call any suburban area

either Chilton or Glenfield, rather than providing

a pseudonym for each of the 11 suburban school

districts. Although the suburban sample is small,

it was nonetheless informative, as all the suburban

students confirmed that the black girls were gener-

ally isolated and marginalized while the black

boys tended to be popular and high-status.3

Diversify coordinators. I spoke with nine

Diversify coordinators, all of whom I initially

met at Diversify, Inc. staff meetings. I contacted

them by e-mail after introducing myself to them

at staff meetings, telling them about my project,

and letting them know that I might contact them

in the future to ask if they would be willing to

be formally interviewed.

Observations. I observed a school cafeteria and

hallway in a Diversify school for two months and

attended several ice cream socials aimed at

increasing contact between the Diversify and sub-

urban school communities. I also attended a few

Diversify Alumni meetings and social events. A

Diversify staff member, whom I had met at a staff

meeting, put me in touch with an alumna who was

active in the alumni association. I interviewed her

informally, in a mall food court, after which she

invited me to attend the alumni association meet-

ings. I used my field notes from these observations

as a form of triangulation, examining whether the

Diversify students’ reports of gender-differenti-

ated friendship and dating patterns were accurate.

Strategies for addressing potential error and
bias. I took three measures to reduce the potential

for error and bias. First, I triangulated my interview

data from the Diversify students with interviews of

suburban students, Diversify coordinators, and eth-

nographic observations. Thus, data from partici-

pants who were positioned differently within the

same setting revealed a consensus around the place

of the black Diversify students in the suburban

schools. Second, I used strategic member checking

toward the end of my fieldwork (Lofland et al.

2006) to corroborate main findings. I asked two

Diversify coordinators to assess my findings and

analysis. Both confirmed that my basic observa-

tions were accurate. (I describe one member-check-

ing incident in the findings section.) Third,
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although I solicited personal narratives from stu-

dents, much time was spent on the social landscape

of the suburban schools. We talked about how the

Diversify students’ reputations were socially con-

structed. Although the Diversify students experi-

ence their reputations individually, these

reputations are also integral to the social system

of the suburbs. Thus, students’ reports about the

reputation of Diversify students, and the consensus

around those reputations, seem to be an accurate

representation of the collective perceptions.

Data analysis. I used a modified version of

grounded theory, one that emphasizes the utility

of moving between inductive and deductive

modes of analysis (Fine 2004). I entered the

research with an interest in how gender and race

would influence the Diversify students’ social ex-

periences in the suburbs. These categories func-

tioned as ‘‘sensitizing concepts’’ that ‘‘suggested

directions along which to look’’ (Blumer

1954:7). They narrowed my focus as I took field

notes, developed and revised the semi-structured

interview guide, and selected topics of conversa-

tion for my meetings with coordinators and

counselors.

In the first stages of coding, I labeled elements

of data that spoke to the Diversify students’ experi-

ences of inclusion and exclusion. I used codes such

as ‘‘feels included,’’ ‘‘feels excluded,’’ ‘‘feels

Blackness valued,’’ and ‘‘feels Blackness deval-

ued.’’ I did first-level of coding descriptively, seek-

ing to ‘‘recognize and recontextualize the data,

allowing a fresh view of what is there’’ (Coffey

and Atkinson 1996:45). Later, I conducted what

grounded theorists call theme or pattern coding

(Miles and Huberman 1994). I looked for how these

initial elements related to one another and explored

how patterns emerged differently across partici-

pants. During this and later stages, I continued to

refine and modify my coding scheme, working iter-

atively between labeling text with codes and look-

ing for patterns among the codes.

Key points about my social location. My social

location as a white, middle-class woman from

the Midwest doubtless influenced what partici-

pants told me and what I noticed. As a child and

adolescent, I attended schools that were more

racially and economically diverse than the afflu-

ent, predominantly white schools I observed.

When I first gained entrée to the suburban schools,

I sometimes felt like a ‘‘foreigner,’’ even though

by my appearance and academic credentials I fit

right in. Later, these insider attributes gave me

a sense of ease and comfort. I enjoyed feeling rel-

atively unnoticed and invisible in the suburban

schools. Indeed, I was often taken for a teacher

or other staff member in the suburbs. (In the

inner-city neighborhoods, I was usually taken for

a social worker, community health worker, or

teacher.)

At the beginning, I also felt like a ‘‘foreigner’’ in

the inner-city neighborhoods. I was frequently the

only white person, and people often stared.

Further, residents often reminded me of my out-

sider status through comments like ‘‘You have to

be careful around here; people aren’t used to seeing

whites after dark’’ or by driving me to the train sta-

tion when it was late (rather than letting me walk).

At times, the participants and their families may

have been trying to impress me with their hospital-

ity; they also appeared genuinely concerned for my

well-being. Some (but not all) of these incidents

suggested that participants were constructing me

as a higher-status but vulnerable ‘‘visitor’’ who

needed protection. At other times, particularly in

informal group (noninterview) settings, I was

humorously positioned as a foolish and naive out-

sider. I experienced these moments of teasing as

bonding events. They seemed to cement my posi-

tion as someone who was different and perhaps

a bit strange, but also trustworthy. In these mo-

ments, the interpersonal power relations between

my respondents and their families (mostly poor

and working-class ethnic minorities) and me (a

white graduate student attending an elite univer-

sity) diverged from the status hierarchies of the

broader society: I was put into the role of a depen-

dent and a dupe.

Overall, I do not believe that my cultural, geo-

graphic, and racial background invalidate my

data. Rather, I think they influenced my interac-

tions in the field and what participants shared

with me. Some participants may have tried to paint

a rosier picture of their lives in hopes of impressing

me. Undoubtedly, some participants were reluctant

to share negative beliefs and experiences about

whites. Others (both black and white) pretended

that race does not exist or influence their lives in

any way. At the same time, after establishing rap-

port with me, many black participants would begin

to talk about white people. They prefaced their

statements with, ‘‘No offense, ’cause I know you’re

white and all, but . . . .’’

Perhaps my background caused me to miscon-

strue (or simply miss) the intended meaning of

some participants’ words or actions. However,
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my position as an outsider was also helpful. I often

asked participants to ‘‘explain’’ the meanings of

events to me. For example, I would say (to both

suburban and urban participants), ‘‘You know,

I’m sorry, it’s hard for me to understand this—I

grew up really differently. . . . Can you clue me

in?’’ Responses to such questions were frequently

vivid. Participants enjoyed ‘‘teaching’’ me about

their lives, and did so with great detail and interest.

Thus, the ways that my own perceived or real status

influenced the data I gathered does not seem to fall

into any easy pattern. (See Horvat and Antonio

1999 and Morris 2007 for similar points about ‘‘out-

sider’’ interviewing.)

FINDINGS AND DISCUSSION

In this section, I describe the social landscape and

ideological environment of the suburban schools.

Following that, using my interview and observation

data to illustrate key points, I analyze the Diversify

girls’ and boys’ seemingly opposite experiences of

social integration.

Valuing Achievement—A Racialized
Context

It is important to know that the suburban schools

the Diversify adolescents attend are not only

well-funded and largely white, they are also

intensely achievement focused. The teachers and

white students I talked to put high value on a strong

work ethic, excellent grades and test scores, and

professional accomplishment. Acceptance at Ivy

League colleges was a common goal. Moreover,

the white students I talked to felt that their parents

‘‘deserved’’ the right to live in their affluent neigh-

borhoods because they had worked hard. Noah, the

white 14-year-old son of two endocrinologists,

illustrated this view, adding that the suburban pa-

rents had passed their work ethic and motivation

to succeed to their children. He went on to say

that he felt the Diversify kids had a reputation for

not being as hard-working or successful:

I mean most kids that live in Chilton, their

parents are successful because it cost a lot

of money to live here. So yeah, I’d say the

attitude of most kids is obviously to do

well and turn out like their parents, or if

not, even better. Yeah, there are very few

kids that don’t care and just give up. . . .

Like Chilton is pretty overwhelming, the

amount of work and like the amount of pres-

sure, because there are a lot of smart kids.

There’s a lot of work and things. . . . But

like the Diversify kids, I guess,—they’re

seen as not trying their hardest or just not

doing as well academically.

Within this racial and socioeconomic context,

the Diversify boys correctly perceived that their

suburban classmates saw them as ‘‘underachievers’’

and ‘‘troublemakers.’’ For example, Ebo, 15,

a high-achieving Diversify freshman, complained

about the stereotypes of black students as ‘‘trouble-

makers’’ and ‘‘underachievers’’ and was very criti-

cal of his school’s placement policies, saying,

‘‘They put the black kids in the stupid classes.

Like if you’re from the city going to there, they

put you in the stupidest classes ever. Like Pre-

Algebra I?! Like I can do that stuff, I’m not that

stupid!’’

Consistent with Diversify students’ complaints

about race and class stereotyping, the suburban stu-

dents questioned the Diversify students’ presence

in the suburban schools, speculating that perhaps

they didn’t ‘‘deserve’’ the high-quality suburban

education they were getting. In so doing, they rede-

fined Diversify as a ‘‘scholarship’’ (rather than

a racial integration) program.

Noah, quoted earlier to illustrate the white stu-

dents’ high valuing of achievement, told me that

in contrast, the Diversify students were not as hard-

working or interested in school. When I asked him

how the Diversify program could be improved, he

stated that perhaps the Diversify kids could be

given an extra ‘‘incentive’’ for working hard:

I think the point of Diversify is . . . to give

kids that don’t come from the same back-

ground and don’t have what most kids here

have, give them a chance to have a great

opportunity to have better teachers and bet-

ter activities. . . . But I see a lot of kids I

know are from Diversify are just skipping

class. . . . I don’t know what they [school fac-

ulty and staff] do to motivate them. . . . I

think they . . . need to somehow motivate

them more . . . like say, give them like a prize

if they do well, or something.

All the suburban students I interviewed liked

the idea of offering urban minorities spots in

‘‘their’’ schools (Ispa-Landa 2011). However, they

224 Sociology of Education 86(3)

 at ASA - American Sociological Association on July 15, 2013soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


felt that suburban schools should try to recruit (in

their words) ‘‘better,’’ more ‘‘hardworking,’’ or

‘‘more intelligent’’ Diversify students. As Joel,

another 14-year-old white suburban student, ex-

plained, ‘‘We need kids who . . . would make

more of an effort to make use of their oppor-

tunities.’’ Thus, nested within the discourse about

the Diversify students’ supposed underachieve-

ment was another discourse, one that questioned

the Diversify students’ presence and/or

‘‘deservingness’’ to a suburban education. Further,

echoing popular and scholarly concerns about the

well-being of affluent youth (e.g., Demerath

2009), Diversify coordinators stated that the subur-

ban students were, if anything, excessively

achievement oriented. Thus, achievement (and

anxiety about achievement) was racialized, making

it seem as though ‘‘stress’’ and ‘‘doing well’’ were

suburban (white or Asian) concerns.

Cool and Different: The Social
Situation of the Boys

Nonetheless, in a seemingly paradoxical pattern,

all the Diversify boys also reported that because

they were black and from the city, they had a rep-

utation for being popular. Recall Ebo’s complaint

about pervasive racial stereotyping about black

students as ‘‘troublemakers’’ and ‘‘underach-

ievers.’’ Yet, when I asked Ebo if he spends time

in the suburbs at friends’ houses, he answered,

‘‘Well, because I’m black, yeah.’’ He went on to

explain, ‘‘It’s like, if you’re a black guy and you’re

not popular, it’s like something must be wrong

with you, you know? I don’t know what they

like about black people, but . . . uh, yeah [they

do].’’ Some Diversify boys reported that they

practically ‘‘lived in the suburbs.’’ For example,

Ronnell, 14, described himself as having like

‘‘ten moms’’ in the suburbs:

Ronnell: I’m always out there.

Interviewer: Oh. Like doing what, what do you

do?

Ronnell: Well, it like depends who I’m with . . .

with a certain friend, I can probably spend . . .

like if it’s my best friend, I’ll probably spend

like two weeks with them, like just stay out

there and spend the night. . . . ’Cause so tech-

nically I have like ten moms, pretty much. . . .

’Cause like, with my best friend, she [friend’s

mom] just got like used to me and stuff, . . .

like I was her own son. So like I can hang

out there, days at a time.

Tough facades. My analysis suggests that the

Diversify boys’ popularity hinged on their

embodiment or exaggeration of stereotypes of

black masculinity. For example, some of the

Diversify boys consciously exaggerated the per-

ceived differences between themselves and the

suburban boys. They tried to appear ‘‘street smart’’

and tough, even as they privately acknowledged

(in interviews) that they were not. As 14-year-

old Christopher, a black boy in Diversify ex-

plained, being tough is part of Diversify boys’

unique social status in the suburbs:

Interviewer: What do the [suburban] kids think

of the city kids . . . do you think?

They think we’re cool and different. Like we’re

not the same as them, we come from rougher

neighborhoods. And they learn different

things from us . . . like different slang. And

like since some of these—most of these

kids are from Glenfield [a suburb], so they

don’t like, they don’t go for like gangs and

stuff like that. So the Diversify kids act tough

because they are from the city. Like it helps

your coolness to be from a tougher area. For

the [city] kids and the suburban kids.

Christopher went on to explain that Diversify

boys sometimes fight one another to support their

image as tough:

I have been in fights with a couple of people but

then we ended up being friends later.

Interviewer: Were they kids in Diversify?

Yeah. Because we all have our differences and

like, some us try to act tough because

we’re from [the city]. It’s like a way of mak-

ing yourself look better. . . . ’Cause it helps

your coolness to be from the tougher areas.

Although Christopher emphasized his tough-

ness in the suburban context, he admitted to me

that while suburban kids might think he is tough,

he knows that he is not tough by city standards

and in fact is afraid of the kids in his own neighbor-

hood. He said that he would be ‘‘trying to hide all

the time’’ if he went to his neighborhood school.4

Diversify directors also displayed awareness of

the unique social position of black Diversify boys

in the suburbs. One complained that ‘‘a lot of the
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Diversify guys get head-swell. . . . ’Cause out here,

they are the big guys, whereas if you put them back

in [City] High, they’d just be another guy . . . noth-

ing special.’’ The director went on, ‘‘Can you imag-

ine, what it does to the girls (implying it turns them

on), to hear their names all over the loudspeaker

(from sports wins) all the time? They are like the

big guys out here!’’ The language used in these

comments—‘‘big guys’’—underscores how the

Diversify boys’ gender performance was positively

evaluated. It could also be an evocation of racial

stereotypes about black men’s penis size and sexual

prowess—stereotypes that reduce black masculin-

ity to bodies and body parts (Collins 2004).

Finally, the director’s comment about ‘‘what it

does to the girls’’ seems to signal the possibility

that a ‘‘correct’’ relationship between masculinity

and femininity—one of submission/mastery—

would be performed.

Sexual politics and dating. Many Diversify boys

dated white suburban girls, and being in an inter-

racial, heterosexual dating relationship was seen

to raise both parties’ status. Tania, 15, an

African American girl in Diversify explained,

‘‘It’s like fashionable for them [the suburban girls]

to be seen dating a Diversify boy, like they’ll be

like, ‘Oh my god, do you hear that so-and-so are

dating?!!’ and get all excited.’’

Indeed, interracial dating appeared to offer the

suburban girls a set of highly visible opportunities

to perform prescribed notions of femininity.

Comments from Michael, a 15-year-old black

Diversify student, highlighted how the Diversify

boys’ relationships with suburban girls captured

an idealized and complementary relationship

between femininity (compliance) and masculinity

(goal-seeking). He explained,

Of course we [Diversify boys] are going to

be all nice to the white girls, you know . . .

like, we are trying to . . . um, get something

[sexual] from them. I mean, like, uh, why

wouldn’t we be? And like, uh, from my

side, you know, they are easier. No offense

[looking at the interviewer, a white woman],

but yeah, they [white girls] are easier to han-

dle. Just easier, yeah.

Here, it appears that the Diversify boys’ enact-

ment of masculinity may have provided an ideal

backdrop for the suburban girls to enact a comple-

mentary femininity of compliance or sexual sub-

mission (being ‘‘easy’’). These dating dynamics

suggest that the Diversify boys were constrained

to performing blackness and masculinity in fairly

narrow, heterosexual ways—but also that the

Diversify boys’ social status and popularity hinged

on these same hyper-masculine enactments of gen-

der and race. From their perspective as heterosex-

ual males seeking sexual attention from females,

the Diversify boys were rewarded for their gender

performances.

From their side, it is possible that suburban girls

gained peer approval from revolting against the

expectation that they develop into the girlfriends,

mothers, and wives (however unequal) of white

men, reaping the economic and social benefits

associated with these roles (see Hurtado 1989).

Indeed, comments from adults also suggested that

adolescent rebellion had its role in interracial dat-

ing. At a meeting for Diversify alumni, a 25-year-

old Diversify alum explained that ‘‘They [suburban

girls] just want to flout to their parents, that they’re

dating a black boy, because they know their parents

won’t like it.’’

Many Diversify boys and girls and suburban res-

idents attributed the black boys’ popularity and inte-

gration to their sports involvement. Researchers

using contact theory also argue that sports participa-

tion is integral to the social success of African

American males in integrated schools because sport

provides ideal conditions for interracial contact.

(See Holland 2012 for a recent example.) However,

my findings did not confirm this folk thesis. Even

individual Diversify boys who did not play sports

benefited from collective images of black masculinity

as cool and athletic. Indeed, Diversify boys who did

not play sports were just as likely to spend time in

the suburbs at friends’ houses as Diversify boys

who did play sports. Further, Diversify girls who

played on school sports teams were even less likely

to spend time in suburbs at friends’ houses than girls

who did not play on suburban sports teams. It there-

fore seems that collective images of black masculin-

ity—more so than the successful individual

embodiment of these images—were a decisive factor

in Diversify boys’ popularity.

Two years after finishing the interview portion

of my project, I returned to a suburban school to

talk with a Diversify guidance counselor. Ms.

Robinson is a black woman in her late 40s or early

50s, much liked by the Diversify students. The goal

was to feed the findings and analysis back to an

informant, checking to see if she would corroborate

them (Miles and Huberman 1994). While we were

catching up, several Diversify boys walked in.
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Ms. Robinson asked them whether they would ever

invite a white girlfriend to their home. Morris,

a black Diversify boy, explained that he would

not. The underlying reason appeared to be that his

mother and sister would not approve of the relation-

ship, although his response also indicated that his

girlfriend would feel uncomfortable with his

mother and sister.

Ms. Robinson: So what’s the deal, why do white

girls love the black boys?

Morris: Well . . . (laughing).

Ms. Robinson: Yeah, you’ve tasted a couple fla-

vors, tell us what it’s all about!

Morris: I uh (snickering about the sexual allu-

sion to flavors), I can’t, I can’t get into

details.

Ms. Robinson: Did you ever bring your girl-

friend home? ’Cause she’s white!

Morris: Oh no, I would never do that. My sister,

she’s like all thug, and that just would not be

comfortable [for the girlfriend], she

wouldn’t know what to do. . . . I can just

see her [my girlfriend] coming in all like

‘‘hi’’ and stuff (imitates uptalk associated

with suburban girls), and my mom and my

sister would just be like uh-uh (shaking his

head to show that they wouldn’t approve).

In this excerpt, Morris seems proud of his sis-

ter’s strength. After all, she is a ‘‘thug,’’ not

a ‘‘hoodrat.’’ Thugs have hard lives; they fight

against victimization. The students in my sample

used the term thug (an adjective that was applied

to boys and girls) in a complimentary manner. In

contrast, they used the terms hoodrat and ghetto

(terms typically used to describe girls) to convey

disapproval. From a relational perspective, it is

not surprising that the term thug had positive con-

notations. It is not insulting to be masculine.

Masculinity is never inferior. (This helps explain

why adopting a ‘‘tomboy’’ or ‘‘thug’’ identity is so

popular among girls.) However, because feminin-

ity is contaminating and inferior, the terms ghetto

and hoodrat expressed the speaker’s contempt

(Schippers 2007).

Clearly, Morris cares about his mother’s and

sister’s approval. Yet, he is dating a white class-

mate against their wishes. Perhaps this choice (dat-

ing a suburban shite girl) reinforces his masculinity

and positive reputation at school. (Morris was pop-

ular, both when I interviewed him as a high school

sophomore and two years later as a senior.)

I observed many boys in my sample showing

respect and deference to their mothers, sisters,

aunts, and the black Diversify guidance counselors.

At the same time, they did not seem to consider the

Diversify girls eligible for dating. Perhaps their

masculinity was threatened by the specter of the

angry black female, who would remove their exclu-

sive access to masculine characteristics (Collins

2004).

In any case, racial stereotypes about black

men’s intelligence, coupled with the Diversify

boys’ reluctance to bring their white girlfriends

home, seem to undermine the legitimacy of their

future masculinity as adult men. If we understand

adolescent masculinity as a form of dominance

usually expressed through sexualized discourses

and heterosexuality (Chase 2008; Pascoe 2007),

then the Diversify boys are having a short-term

run of success. As in Pascoe’s (2007:5) study, the

Diversify boys symbolized ‘‘failed, and at the

same time, wildly successful men in their hetero-

sexual claim on the girls.’’ Indeed, perhaps the

very traits that made the Diversify boys’ gender

performances attractive within the suburban con-

text also ensured their ‘‘place’’ within the suburbs

as failed adult men. Ultimately, their ability to

dominate adult women through economic power

was questioned. Given that all the suburban stu-

dents whom I interviewed said that Diversify kids

were ‘‘troublemakers’’ and poor students, it is clear

that they did not predict that Diversify students

would have successful futures.5

Isolated and Aggie [Aggravated]: The
Social Situation of the Girls

The Diversify girls’ evaluations of their social

acceptance were different from the boys’. They

felt that being black and from the city were social

liabilities and, that as a result, they preferred to

keep company with one another.6 Sabrina, 14, lived

with her parents in a three-bedroom house they

owned in a quiet working-class section of the

city. Her comments were typical:

They [suburban kids] know us [Diversify

kids] as like . . . loud and obnoxious . . .

and I hate that. And like they think that we

like wear the same clothes every day and

live in an apartment and don’t have food

every night. . . . I hate it, that’s why I try to

stay in my own little group [of black

Diversify girls].
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Even the six Diversify girls in my sample who

did spend time in the suburbs complained about

the characterizations of blacks as aggressive, over-

ly tough, and poor. For example, Apryl, 15, at-

tended many social events in the suburbs. She

was clearly popular with both her Diversify and

suburban classmates. Nonetheless, during my inter-

view with her, she complained about racial stereo-

typing and the constraints it imposed on her

behavior, saying, ‘‘They [suburban kids] . . . think

that black people have to act a certain way. Have

to talk a certain way. . . . It’s really annoying.’’

Like the black teenage girls whom Jones (2010)

observed in inner-city Philadelphia, the Diversify

girls used the folk definitions of both mainstream

and black standards of respectability to evaluate and

describe themselves. However, the suburban students

were unaware of the existence of a ‘‘folk category’’ of

strong black woman familiar to the Diversify stu-

dents—the black middle-class ‘‘respectful’’ or ‘‘lady.’’

For the adolescent Diversify girls, like Anderson’s

(1999:35) adult participants who characterized the

world in terms of ‘‘street’’ versus ‘‘decent,’’ ‘‘ghetto’’

and ‘‘respectful’’ represented ‘‘two poles of value ori-

entation, two contrasting conceptual categories that

structure moral order.’’ The Diversify girls were frus-

trated and demoralized by the suburban students’ use

of the term ghetto to describe them. Not only did they

find it insulting, but it also indicated social and cul-

tural distance between the suburban culture and that

of the black students. The suburban students seemed

unfamiliar with labels (like ‘‘respectful’’) that the

Diversify girls routinely used to describe appropri-

ately feminine behavior within their own

communities.

For the Diversify girls and for many Diversify

coordinators, being a black ‘‘lady’’ or ‘‘respectful’’

was desirable. This was perhaps most vividly illus-

trated to me in a conversation with Kathryn, 14,

a Diversify student who spoke proudly about her

recent evolution from acting ‘‘ghetto’’ to being

more ‘‘ladylike’’:

My dad, he says, well, ’cause I’m loud a lot,

or I used to be, and he says I used to be really

obnoxious. So he used to tell me stuff like

that. And my mom, she would say, I need

to lower my voice. She said I need to be

more ladylike. So like, I piped down a lot

. . . and being obnoxious, like I stopped

doing that. And um, I used to be like stub-

born a lot and rude, so my maturity level

came up a lot on that.

Further, while both suburban and Diversify

boys seemed to interpret the Diversify boys’ urban

clothing styles as ‘‘cool,’’ the opposite was true in

regards to Diversify girls’ clothing. (Almost all

the Diversify girls wore some urban styles, like

bright sneakers with distinctive shoelaces, and

they mostly favored the same hip-hop/athletic

clothing brands as the Diversify boys.) Over and

over, they told me that people called them, and their

clothing, ‘‘ghetto’’ and that they found this charac-

terization to be wrong and insulting. Malika, a 15-

year-old student in Diversify, complained:

They think I’m ghetto, ’cause I’m black. . . . I

mean, I mean they think I’m loud, but I’m

not.7 And, like, the kind of jewelry that I

like, they call me ghetto, ’cause I wear these

earrings with my name in it. . . . And like I

have the rings that say my name in them

across here.

The term ghetto clearly has multiple connota-

tions and has—like the broader issue of black girls’

loudness—been analyzed before (e.g., Jones 2010).

In the suburbs, adjectives like ghetto seemed to

symbolize not just failure to live up to upper-

middle-class white standards of femininity (not

being ‘‘loud,’’ wearing discrete jewelry), but also

failure to embody characteristics of femininity

that support subordination to masculinity and

whiteness. In what follows, I show the connection

between these adjectives and the ways the

Diversify girls posed a symbolic threat to racial

privilege and men’s exclusive access to aggression.

Diversify girls recognized that they were stig-

matized in the suburbs. They, like the white stu-

dents, attributed this to their conflict management

styles, which, importantly, included directly con-

fronting racial insensitivity. Jade, 14, a Diversify

student, talked about black girls’ unwillingness to

be silent when racist remarks are made. She

believed that her suburban classmates expected

her and other black girls to act ‘‘defensive’’ during

conversations about race, as well as in interactions

where respect was not sufficiently demonstrated:

And then there is, ‘‘Ohh she lives in The

City. She’s from the projects.’’ So you are

expected to act all loud and stuff. And, um

. . . um . . . you’re expected to always be

defensive. . . . Mostly [about] race, but

like, if . . . you are approached the wrong

way, you are supposed to get defensive.
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Some Diversify girls depicted the suburban

girls as ‘‘fake,’’ while they were more ‘‘upfront.’’

Tellingly, Ranah, 15, a Diversify student, used

the term boyish to describe the black girls’ more

direct style of confrontation:

The Chilton girls . . . they’ll talk about you

behind your back. . . . Or it’s like, ‘‘Oh

we’re going to make up a Facebook group

about you and say how much we hate

you.’’ But it’s never to your face. And City

girls, the way we hold ourselves, it’s like

maybe we’re a lot more argumentative,

we’re more like boyish in a way. We feel

like we can fight. . . . We’re upfront. . . .

’Cause like, like how we were taught was

if you have problem with somebody, say it

to their face!

In the end, the Diversify girls did not succeed in

promoting a definition of their more aggressive or

assertive behavior as ‘‘authentic.’’ Thus, the

Diversify girls’ widespread concern and preoccu-

pation with the ghetto label and other pejorative

terms reflects the discursive power of the dominant

group. In many ways, it was the dominant group’s

worldviews that were recognized (even by the

Diversify girls) as legitimate, something that

merited attention and concern.

Out of the dating picture. The Diversify girls

reported that neither the white suburban nor the

black Diversify boys were interested in dating

them. Jade explained that the suburban boys didn’t

want to get ‘‘mixed up’’ (involved) with the

Diversify girls because they were too

‘‘aggressive’’: ‘‘The [suburban] boys, they’re

like, ‘Oh, she’s a black girl, she has attitude,’ all

that stuff, so they don’t want to get mixed up in

it.’’ Other Diversify girls said that the suburban

boys didn’t like the black girls physically, prefer-

ring the ‘‘Barbie doll’’ look. Fourteen-year-old

Ruth, a Diversify student, explained:

The boys from the suburbs, they don’t pur-

sue the City girls, because . . . they typically

prefer blonde hair and blue eyes. . . . Like,

the Barbie doll thing. You know? And

well, that’s just not us, you know—we’re

ethnic, we have colored skin, we have curly

hair, and all that.

For their part, Diversify boys also referred to

black girls’ assertiveness when explaining why

the black girl–white boy dating combination was

rare. Jordan, 15, a Diversify boy dating a popular

white suburban girl told me, ‘‘So you know, most

of the white boys, well they just can’t handle the

black girls. They just can’t handle them. The black

girls, you know, they can be really aggie!’’ Jordan’s

comment that the white boys ‘‘can’t handle’’ the

black girls underscores how the Diversify girls’

failure to support masculine dominance—perhaps

coupled with Eurocentric beauty standards and

the Diversify girls’ so-called defensiveness about

race—played into their exclusion from the subur-

ban social and dating scene.

The Diversify girls rejected the idea that they

could—or would want to—date the black

Diversify boys. For the most part, they said they

were ‘‘too familiar,’’ ‘‘too close,’’ or ‘‘too much of

friends’’ to date. They reminded me that they had

been riding the bus to/from the suburbs together

every day since they were small children. As

Ruth, quoted earlier, explained, ‘‘We’re sort of

like family . . . it would be kind of like incest or

something.’’

Thus, the Diversify girls felt socially excluded

from the suburban social and dating scene, and there

are many reasons for their relative isolation. As these

data show, one powerful reason is that suburban stu-

dents and Diversify boys perceived their behavior as

threatening to the gender order. In this order, adoles-

cent women’s heterosexual desirability is partially

predicated on being ‘‘easy’’ for men and boys to

‘‘handle.’’ This includes being deferential in many

circumstances, including but not limited to racially

insensitive and ignorant remarks.

Limitations. A goal of the current study is to

offer new theoretical directions for the study of

gender within racially integrated settings.

Although not interfering with this goal, it is worth

noting that several aspects of the study limit the

generalizability and transferability of the findings.

(See Firestone 1993 on generalizability on trans-

ferability.) In terms of generalizability, the

Diversify program doubtless attracts students

who are not representative of the total population

of eligible minority students. For example, chil-

dren whose parents are concerned about racial dis-

crimination and tracking in the suburbs—or who

feel that a suburban education is worth these

potential difficulties—may be underrepresented

among Diversify students. It is also possible that

children whose parents are knowledgeable about

local educational programs and resources are

overrepresented.
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In addition, the suburban-residing students’ par-

ticipation rates in this study were low. It is impos-

sible to determine all the sources of possible

selection bias. Future research with a larger sample

size could doubtless provide even more insight into

how suburban-residing students view Diversify

students. Nonetheless, the suburban students’ re-

ports about the Diversify students’ place in the sub-

urban schools was consistent with the Diversify

students’ and coordinators’ reports, as well as my

own observations. Thus, this study offers a valid

portrait of the social position of the Diversify

students.

Regarding transferability, the students I inter-

viewed were voluntarily attending public schools

in affluent suburban school districts. I would hesi-

tate to use their experiences to understand the social

position of black students participating in manda-

tory or intradistrict racial integration programs—or

programs involving attendance at nonaffluent

schools.

CONCLUDING THOUGHTS

In this study, interviews and observations with stu-

dents attending affluent, intentionally racially inte-

grated suburban schools provided a rich set of data

for examining when and how an ethnic minority

group’s gender performance is used as the rationale

for social exclusion. Suburban students, Diversify

students, and suburban counselors and coordinators

agreed that the suburban students generally accepted

the African American boys, but not the girls.

Diversify boys were included in various suburban

social cliques and cast as desirable dating partners.

Further, the suburban students seemed to valorize

and celebrate the Diversify boys’ masculinity, com-

plimenting them for being ‘‘cool’’ and ‘‘tough.’’ In

stark contrast, suburban students and Diversify

boys excluded the Diversify girls from white-

dominant social cliques and the suburban dating

scene. They justified the Diversify girls’ exclusion

and social isolation as the natural consequence of

Diversify girls’ assertiveness and aggression.

A central contribution of this research involves

the use of a relational lens to build on the insights of

previous scholars who have examined black girls’

so-called loudness. Previously, Morris (2007) and

other scholars (e.g., Grant 1984) emphasized that

teachers may negatively evaluate younger black

girls for failing to live up to standards of white fem-

ininity. While not rejecting the notion that black

adolescent girls in Diversify were penalized by

their peers for not living up to white feminine

norms, the data presented here suggest it is not

the full story.

The African American girls in my study may

have been sanctioned and stigmatized in part

because they did not embody the same gender per-

formances as their suburban classmates. Critically,

however, their gender performance also threatened

the boys’ exclusive access to the characteristics that

provide ‘‘cultural insurance’’ (Schippers 2007:96)

for male dominance. This is a plausible explanation

for why the white suburban boys disavowed them,

making them ‘‘invisible.’’ It also suggests a reason

why the Diversify boys said the Diversify girls

were said to be too ‘‘aggie’’ to date. The Diversify

girls’ contamination of the gender hierarchy also

explains the choice epithet of ‘‘ghetto’’ to describe

the Diversify girls. This epithet referred to the girls’

loud, obnoxious behavior—behavior that, when

embodied by a man, might be interpreted as asser-

tive or confident.

In addition to the symbolic threat that Diversify

girls posed to male dominance, gender differences

in friendship patterns may also contribute to the

Diversify girls’ exclusion. Boys’ networks are

larger, more inclusive, and less intimate than girls’

networks (Eder 1985; Eder and Enke 1991). This

could imply that the Diversify girls’ experiences

of exclusion (and the boys’ experiences of inclu-

sion) had little to do with race and were instead

driven by differences in normative friendship pat-

terns between boys and girls. However, gender dif-

ferences in friendship exclusivity do not explain

key findings. The Diversify girls felt that suburban

classmates and black male peers devalued their

femininity and blackness, even as the Diversify

boys reported that their masculinity was respected.

Overall, a framework that focuses on gender differ-

ences in friendship patterns can elucidate some as-

pects of Diversify students’ experiences, but I

believe that a relational framework provides

a more complete fit for these data.

As the findings indicate, the idealized relation-

ship between masculinity and femininity maintains

not only masculine dominance, but also hierarchies

of race and social class. Thus, black masculinity

and femininity stand in relation not only to one

another, but also to white norms. This dynamic is

perhaps most poignantly expressed in the

Diversify students’ shared experience of constraint.

Racial stereotypes limited the Diversify boys’ and
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girls’ possibilities for being full participants in the

suburban social scene. Although Diversify boys

could draw on perceptions of black masculinity to

gain access to suburban social networks, they—in

stark contrast to the white suburban

boys—appeared to have few alternative status

options. For example, none of the Diversify boys

in my sample occupied the niche of the ‘‘smart and

nice [popular] band boy.’’ Instead, it seems like

academically gifted boys like Ebo were accepted

in suburban peer networks despite their achieve-

ment, rather than because of it—as white boys in

some high-achieving schools seem to be (e.g.,

Khan 2010). Further, as Ebo and several others

pointed out, it was the Diversify boys’ blackness

(underscored through their masculinity) that

positioned them as less smart and academically tal-

ented than the other male students.8 These dynamics

highlight the intersection of racial and gender

oppression within the suburban schools I studied,

as well as within the broader social and cultural dis-

cursive contexts in which these processes are

situated.

Other authors who have studied affluent schools

have also found that students of color are faced

with a narrower set of social identity options

than white upper-class students (Gaztambide-

Fernandez 2009; Horvat and Antonio 1999). This

is troubling from a policy perspective. Gender per-

formances are also racial performances, and the

Diversify students were constrained in how they

enacted both. Further, their claims to belonging

were limited, as indicated by how suburban stu-

dents talked about the Diversify program and the

Diversify students. Like students of color in other

privileged settings, the burden was on them to adapt

to the setting (e.g., Gaztambide and DiAquoi

2010).

Indeed, the positioning of the Diversify stu-

dents, especially the boys, as less intelligent and

hardworking than suburban students poses a serious

challenge to the viability of racial integration pro-

grams.9 The intent of such programs is to reduce

the racial and social isolation of white communities

as well as to provide black students with opportuni-

ties to become full academic and social participants

in the educational settings from which they have

historically been excluded. Yet, as this article

shows, views of racial integration and of black stu-

dents’ role in integrating white-dominant schools

reflect the strength and shifting nature of ideologies

that even today justify racial and ethnic exclusion

and hierarchy.

The Diversify students’ experiences of valorized

and temporary inclusion (the boys) and stigmatized

exclusion (the girls) could not have clearer historical

roots. In Black Sexual Politics, Collins (2004:119-

49) observed that prior racial formations drew on

ideas about black sexuality to justify formal struc-

tures of racial subordination. In the early twentieth

century, a church-based ‘‘politics of respectability’’

attempted to define a standard of white femininity

to which black female industrial and domestic work-

ers should aspire. This standard was rooted in tradi-

tions of white southern chivalry, and it also reflected

a desire for white approval (Higginbotham 1993).

As Collins (2004) notes, ideas about black sexuality

still legitimate the ongoing—if less formally

organized—racial segregation of the black poor

and working-class.

The suburban students in my sample believed

that not all black students were eligible or appropri-

ate candidates for a racial integration program. This

placed an unfair burden of visibility on the black stu-

dents. Further, their presence in the predominantly

white suburbs sometimes appeared to be embraced

as a commodity, as the ‘‘spice that can liven up the

dull dish that is mainstream White culture’’ (hooks

1992:14). This orientation to racial progress, like

the view of racial integration as a ‘‘scholarship’’ pro-

gram for deserving blacks, maintains the racial hier-

archy. It exoticizes and otherizes blackness while

rendering whiteness normative and mainstream. A

truly progressive social justice program would

include a call for racial integration that requires as

much adaptation from its white and middle-class

participants as from its black ones.
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NOTES

1. All names of people, the program, and the suburban

towns are pseudonyms. Information that could poten-

tially identify any individual I interviewed is also

altered.

2. I use the term black instead of African American to

describe my research participants, as this was the

term most often used by participants themselves.

The term black also has the added benefit of not

implying a particular immigration status or family his-

tory. When citing others’ research, I use the terms pre-

ferred by that author.

3. All of the adults whom I interviewed were initially

contacted as the result of their publicly advertised pro-

fessional duties or because I met them from attending

Diversify alumni association events.

4. See McCready (2010) for more on the need to make

space for diverse masculinities within urban environ-

ments where many black boys face pressure to con-

form to highly scripted masculine roles.

5. There is evidence that Diversify students perform worse

than their suburban classmates academically. According

to recent reports, students in Diversify have substantially

lower test scores than their classmates who live in the

suburbs. Yet, almost 90 percent of Diversify high school

seniors continue on to two- and four-year colleges,

whereas only 66 percent of high school seniors in their

urban public school district do so (citation omitted to pre-

serve program anonymity).

6. These trends were reflected in the high proportion (14/

20) of boys who reported spending time in the suburbs

at friends’ houses. In contrast, girls were less likely to

be integrated into suburban peer networks, and they

were also less likely to report spending time in the sub-

urban friends’ houses (6/18).

7. I use italics throughout the findings section to indicate

the respondent’s own emphasis.

8. I thank an anonymous reviewer for a clear articulation

of this dynamic.

9. I thank an anonymous reviewer for suggesting this

discussion.
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López, Nancy. 2002. Hopeful Girls, Troubled Boys: Race

and Gender Disparity in Urban Education. New

York: Routledge.

McCready, Lance. 2010. Making Space for Diverse

Masculinities: Difference, Intersectionality, and

Engagement in an Urban High School. New York:

Lang.

Miles, Matthew and Michael Huberman. 1994.

Qualitative Data Analysis: An Expanded

Sourcebook. Thousand Oaks, CA: Sage.

Morris, Edward. 2007. ‘‘Ladies or Loudies?: Perceptions

and Experiences of Black Girls in Classrooms.’’ Youth

& Society 38(4):490-515.

Pascoe, C. J. 2007. Dude, You’re a Fag: Masculinity and

Sexuality in High School. Berkeley: University of

California Press.

Schippers, Mimi. 2007. ‘‘Recovering the Feminine Other:

Masculinity, Femininity, and Gender Hegemony.’’

Theory and Society 36(1):85-102.

Stuber, Jenny, Joshua Klugman, and Caitlin Daniel.

2011. ‘‘Gender, Social Class, and Exclusion:

Collegiate Peer Cultures and Social Reproduction.’’

Sociological Perspectives 54(3):431-51.

Tyson, Karolyn. 2003. ‘‘Notes from the Back of the

Room: Problems and Paradoxes in the Schooling of

Young Black Students.’’ Sociology of Education

76(4):326-43.

Tyson, Karolyn. 2011. Integration Interrupted: Tracking,

Black Students, and Acting White after Brown. New

York: Oxford University Press.

Warikoo, Natasha. 2011. Balancing Acts: Youth Culture

in the Global City. Berkeley: University of

California Press.

BIO

Simone Ispa-Landa is an Assistant Professor in Human

Development and Social Policy at Northwestern

University. Her research interests include race, gender,

education, and inequality. She received her PhD in

Sociology from Harvard University.

Ispa-Landa 233

 at ASA - American Sociological Association on July 15, 2013soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /ACaslon-Bold
    /ACaslon-BoldItalic
    /ACaslon-Italic
    /ACaslon-Ornaments
    /ACaslon-Regular
    /ACaslon-Semibold
    /ACaslon-SemiboldItalic
    /AdobeCorpID-Acrobat
    /AdobeCorpID-Adobe
    /AdobeCorpID-Bullet
    /AdobeCorpID-MinionBd
    /AdobeCorpID-MinionBdIt
    /AdobeCorpID-MinionRg
    /AdobeCorpID-MinionRgIt
    /AdobeCorpID-MinionSb
    /AdobeCorpID-MinionSbIt
    /AdobeCorpID-MyriadBd
    /AdobeCorpID-MyriadBdIt
    /AdobeCorpID-MyriadBdScn
    /AdobeCorpID-MyriadBdScnIt
    /AdobeCorpID-MyriadBl
    /AdobeCorpID-MyriadBlIt
    /AdobeCorpID-MyriadLt
    /AdobeCorpID-MyriadLtIt
    /AdobeCorpID-MyriadPkg
    /AdobeCorpID-MyriadRg
    /AdobeCorpID-MyriadRgIt
    /AdobeCorpID-MyriadRgScn
    /AdobeCorpID-MyriadRgScnIt
    /AdobeCorpID-MyriadSb
    /AdobeCorpID-MyriadSbIt
    /AdobeCorpID-MyriadSbScn
    /AdobeCorpID-MyriadSbScnIt
    /AdobeCorpID-PScript
    /AGaramond-BoldScaps
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-RomanScaps
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AGar-Special
    /AkzidenzGroteskBE-Bold
    /AkzidenzGroteskBE-BoldEx
    /AkzidenzGroteskBE-BoldExIt
    /AkzidenzGroteskBE-BoldIt
    /AkzidenzGroteskBE-Ex
    /AkzidenzGroteskBE-It
    /AkzidenzGroteskBE-Light
    /AkzidenzGroteskBE-LightEx
    /AkzidenzGroteskBE-LightOsF
    /AkzidenzGroteskBE-Md
    /AkzidenzGroteskBE-MdEx
    /AkzidenzGroteskBE-MdIt
    /AkzidenzGroteskBE-Regular
    /AkzidenzGroteskBE-Super
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldine401BTSPL-RomanA
    /Aldine721BT-Bold
    /Aldine721BT-BoldItalic
    /Aldine721BT-Italic
    /Aldine721BT-Light
    /Aldine721BT-LightItalic
    /Aldine721BT-Roman
    /Aldus-Italic
    /Aldus-ItalicOsF
    /Aldus-Roman
    /Aldus-RomanSC
    /AlternateGothicNo2BT-Regular
    /AmazoneBT-Regular
    /AmericanTypewriter-Bold
    /AmericanTypewriter-BoldA
    /AmericanTypewriter-BoldCond
    /AmericanTypewriter-BoldCondA
    /AmericanTypewriter-Cond
    /AmericanTypewriter-CondA
    /AmericanTypewriter-Light
    /AmericanTypewriter-LightA
    /AmericanTypewriter-LightCond
    /AmericanTypewriter-LightCondA
    /AmericanTypewriter-Medium
    /AmericanTypewriter-MediumA
    /Anna
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Arcadia
    /Arcadia-A
    /Arkona-Medium
    /Arkona-Regular
    /ArrusBT-Black
    /ArrusBT-BlackItalic
    /ArrusBT-Bold
    /ArrusBT-BoldItalic
    /ArrusBT-Italic
    /ArrusBT-Roman
    /AssemblyLightSSK
    /AuroraBT-BoldCondensed
    /AuroraBT-RomanCondensed
    /AuroraOpti-Condensed
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /Avenir-Black
    /Avenir-BlackOblique
    /Avenir-Book
    /Avenir-BookOblique
    /Avenir-Heavy
    /Avenir-HeavyOblique
    /Avenir-Light
    /Avenir-LightOblique
    /Avenir-Medium
    /Avenir-MediumOblique
    /Avenir-Oblique
    /Avenir-Roman
    /BaileySansITC-Bold
    /BaileySansITC-BoldItalic
    /BaileySansITC-Book
    /BaileySansITC-BookItalic
    /BakerSignetBT-Roman
    /BaskervilleBE-Italic
    /BaskervilleBE-Medium
    /BaskervilleBE-MediumItalic
    /BaskervilleBE-Regular
    /Baskerville-Bold
    /BaskervilleBook-Italic
    /BaskervilleBook-MedItalic
    /BaskervilleBook-Medium
    /BaskervilleBook-Regular
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskervilleMT
    /BaskervilleMT-Bold
    /BaskervilleMT-BoldItalic
    /BaskervilleMT-Italic
    /BaskervilleMT-SemiBold
    /BaskervilleMT-SemiBoldItalic
    /BaskervilleNo2BT-Bold
    /BaskervilleNo2BT-BoldItalic
    /BaskervilleNo2BT-Italic
    /BaskervilleNo2BT-Roman
    /Baskerville-Normal-Italic
    /BauerBodoni-Black
    /BauerBodoni-BlackCond
    /BauerBodoni-BlackItalic
    /BauerBodoni-Bold
    /BauerBodoni-BoldCond
    /BauerBodoni-BoldItalic
    /BauerBodoni-BoldItalicOsF
    /BauerBodoni-BoldOsF
    /BauerBodoni-Italic
    /BauerBodoni-ItalicOsF
    /BauerBodoni-Roman
    /BauerBodoni-RomanSC
    /Bauhaus-Bold
    /Bauhaus-Demi
    /Bauhaus-Heavy
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Heavy
    /BauhausITCbyBT-Light
    /BauhausITCbyBT-Medium
    /Bauhaus-Light
    /Bauhaus-Medium
    /BellCentennial-Address
    /BellGothic-Black
    /BellGothic-Bold
    /Bell-GothicBoldItalicBT
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellGothic-Light
    /Bembo
    /Bembo-Bold
    /Bembo-BoldExpert
    /Bembo-BoldItalic
    /Bembo-BoldItalicExpert
    /Bembo-Expert
    /Bembo-ExtraBoldItalic
    /Bembo-Italic
    /Bembo-ItalicExpert
    /Bembo-Semibold
    /Bembo-SemiboldItalic
    /Benguiat-Bold
    /Benguiat-BoldItalic
    /Benguiat-Book
    /Benguiat-BookItalic
    /BenguiatGothicITCbyBT-Bold
    /BenguiatGothicITCbyBT-BoldItal
    /BenguiatGothicITCbyBT-Book
    /BenguiatGothicITCbyBT-BookItal
    /BenguiatITCbyBT-Bold
    /BenguiatITCbyBT-BoldItalic
    /BenguiatITCbyBT-Book
    /BenguiatITCbyBT-BookItalic
    /Benguiat-Medium
    /Benguiat-MediumItalic
    /Berkeley-Black
    /Berkeley-BlackItalic
    /Berkeley-Bold
    /Berkeley-BoldItalic
    /Berkeley-Book
    /Berkeley-BookItalic
    /Berkeley-Italic
    /Berkeley-Medium
    /Berling-Bold
    /Berling-BoldItalic
    /Berling-Italic
    /Berling-Roman
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /BernhardTangoBT-Regular
    /BlockBE-Condensed
    /BlockBE-ExtraCn
    /BlockBE-ExtraCnIt
    /BlockBE-Heavy
    /BlockBE-Italic
    /BlockBE-Regular
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /Bookman-Demi
    /Bookman-DemiItalic
    /Bookman-Light
    /Bookman-LightItalic
    /Boton-Italic
    /Boton-Medium
    /Boton-MediumItalic
    /Boton-Regular
    /Boulevard
    /BremenBT-Black
    /BremenBT-Bold
    /BroadwayBT-Regular
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Caliban
    /CarminaBT-Bold
    /CarminaBT-BoldItalic
    /CarminaBT-Light
    /CarminaBT-LightItalic
    /CarminaBT-Medium
    /CarminaBT-MediumItalic
    /Carta
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonOpenFace
    /CaslonTwoTwentyFour-Black
    /CaslonTwoTwentyFour-BlackIt
    /CaslonTwoTwentyFour-Bold
    /CaslonTwoTwentyFour-BoldIt
    /CaslonTwoTwentyFour-Book
    /CaslonTwoTwentyFour-BookIt
    /CaslonTwoTwentyFour-Medium
    /CaslonTwoTwentyFour-MediumIt
    /CastleT-Bold
    /CastleT-Book
    /Caxton-Bold
    /Caxton-BoldItalic
    /Caxton-Book
    /Caxton-BookItalic
    /CaxtonBT-Bold
    /CaxtonBT-BoldItalic
    /CaxtonBT-Book
    /CaxtonBT-BookItalic
    /Caxton-Light
    /Caxton-LightItalic
    /CelestiaAntiqua-Ornaments
    /Centennial-BlackItalicOsF
    /Centennial-BlackOsF
    /Centennial-BoldItalicOsF
    /Centennial-BoldOsF
    /Centennial-ItalicOsF
    /Centennial-LightItalicOsF
    /Centennial-LightSC
    /Centennial-RomanSC
    /Century-Bold
    /Century-BoldItalic
    /Century-Book
    /Century-BookItalic
    /CenturyExpandedBT-Bold
    /CenturyExpandedBT-BoldItalic
    /CenturyExpandedBT-Italic
    /CenturyExpandedBT-Roman
    /Century-HandtooledBold
    /Century-HandtooledBoldItalic
    /Century-Light
    /Century-LightItalic
    /CenturyOldStyle-Bold
    /CenturyOldStyle-Italic
    /CenturyOldStyle-Regular
    /CenturySchoolbookBT-Bold
    /CenturySchoolbookBT-BoldCond
    /CenturySchoolbookBT-BoldItalic
    /CenturySchoolbookBT-Italic
    /CenturySchoolbookBT-Roman
    /Century-Ultra
    /Century-UltraItalic
    /CharterBT-Black
    /CharterBT-BlackItalic
    /CharterBT-Bold
    /CharterBT-BoldItalic
    /CharterBT-Italic
    /CharterBT-Roman
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldCondItalic
    /CheltenhamBT-BoldExtraCondensed
    /CheltenhamBT-BoldHeadline
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-BoldItalicHeadline
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /Cheltenham-HandtooledBdIt
    /Cheltenham-HandtooledBold
    /CheltenhamITCbyBT-Bold
    /CheltenhamITCbyBT-BoldItalic
    /CheltenhamITCbyBT-Book
    /CheltenhamITCbyBT-BookItalic
    /Christiana-Bold
    /Christiana-BoldItalic
    /Christiana-Italic
    /Christiana-Medium
    /Christiana-MediumItalic
    /Christiana-Regular
    /Christiana-RegularExpert
    /Christiana-RegularSC
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Light
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /CMR10
    /CMR8
    /CMSY10
    /CMSY8
    /CMTI10
    /CommonBullets
    /ConduitITC-Bold
    /ConduitITC-BoldItalic
    /ConduitITC-Light
    /ConduitITC-LightItalic
    /ConduitITC-Medium
    /ConduitITC-MediumItalic
    /CooperBlack
    /CooperBlack-Italic
    /CooperBT-Bold
    /CooperBT-BoldItalic
    /CooperBT-Light
    /CooperBT-LightItalic
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /Courier-Oblique
    /Critter
    /CS-Special-font
    /DellaRobbiaBT-Bold
    /DellaRobbiaBT-Roman
    /Della-RobbiaItalicBT
    /Della-RobbiaSCaps
    /Del-NormalSmallCaps
    /Delphin-IA
    /Delphin-IIA
    /Delta-Bold
    /Delta-BoldItalic
    /Delta-Book
    /Delta-BookItalic
    /Delta-Light
    /Delta-LightItalic
    /Delta-Medium
    /Delta-MediumItalic
    /Delta-Outline
    /DextorD
    /DextorOutD
    /DidotLH-OrnamentsOne
    /DidotLH-OrnamentsTwo
    /DINEngschrift
    /DINEngschrift-Alternate
    /DINMittelschrift
    /DINMittelschrift-Alternate
    /DINNeuzeitGrotesk-BoldCond
    /DINNeuzeitGrotesk-Light
    /Dom-CasItalic
    /DomCasual
    /DomCasual-Bold
    /Dom-CasualBT
    /Ehrhard-Italic
    /Ehrhard-Regular
    /EhrhardSemi-Italic
    /EhrhardtMT
    /EhrhardtMT-Italic
    /EhrhardtMT-SemiBold
    /EhrhardtMT-SemiBoldItalic
    /EhrharSemi
    /ELANGO-IB-A03
    /ELANGO-IB-A75
    /ELANGO-IB-A99
    /ElectraLH-Bold
    /ElectraLH-BoldCursive
    /ElectraLH-Cursive
    /ElectraLH-Regular
    /ElGreco
    /EnglischeSchT-Bold
    /EnglischeSchT-Regu
    /ErasContour
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /Euclid
    /Euclid-Bold
    /Euclid-BoldItalic
    /EuclidExtra
    /EuclidExtra-Bold
    /EuclidFraktur
    /EuclidFraktur-Bold
    /Euclid-Italic
    /EuclidMathOne
    /EuclidMathOne-Bold
    /EuclidMathTwo
    /EuclidMathTwo-Bold
    /EuclidSymbol
    /EuclidSymbol-Bold
    /EuclidSymbol-BoldItalic
    /EuclidSymbol-Italic
    /EUEX10
    /EUFB10
    /EUFB5
    /EUFB7
    /EUFM10
    /EUFM5
    /EUFM7
    /EURB10
    /EURB5
    /EURB7
    /EURM10
    /EURM5
    /EURM7
    /EuropeanPi-Four
    /EuropeanPi-One
    /EuropeanPi-Three
    /EuropeanPi-Two
    /EuroSans-Bold
    /EuroSans-BoldItalic
    /EuroSans-Italic
    /EuroSans-Regular
    /EuroSerif-Bold
    /EuroSerif-BoldItalic
    /EuroSerif-Italic
    /EuroSerif-Regular
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldCondensed
    /Eurostile-BoldExtendedTwo
    /Eurostile-BoldOblique
    /Eurostile-Condensed
    /Eurostile-Demi
    /Eurostile-DemiOblique
    /Eurostile-ExtendedTwo
    /EurostileLTStd-Demi
    /EurostileLTStd-DemiOblique
    /Eurostile-Oblique
    /EUSB10
    /EUSB5
    /EUSB7
    /EUSM10
    /EUSM5
    /EUSM7
    /ExPonto-Regular
    /FairfieldLH-Bold
    /FairfieldLH-BoldItalic
    /FairfieldLH-BoldSC
    /FairfieldLH-CaptionBold
    /FairfieldLH-CaptionHeavy
    /FairfieldLH-CaptionLight
    /FairfieldLH-CaptionMedium
    /FairfieldLH-Heavy
    /FairfieldLH-HeavyItalic
    /FairfieldLH-HeavySC
    /FairfieldLH-Light
    /FairfieldLH-LightItalic
    /FairfieldLH-LightSC
    /FairfieldLH-Medium
    /FairfieldLH-MediumItalic
    /FairfieldLH-MediumSC
    /FairfieldLH-SwBoldItalicOsF
    /FairfieldLH-SwHeavyItalicOsF
    /FairfieldLH-SwLightItalicOsF
    /FairfieldLH-SwMediumItalicOsF
    /Fences
    /Fenice-Bold
    /Fenice-BoldOblique
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /Fenice-Light
    /Fenice-LightOblique
    /Fenice-Regular
    /Fenice-RegularOblique
    /Fenice-Ultra
    /Fenice-UltraOblique
    /FlashD-Ligh
    /Flood
    /Folio-Bold
    /Folio-BoldCondensed
    /Folio-ExtraBold
    /Folio-Light
    /Folio-Medium
    /FontanaNDAaOsF
    /FontanaNDAaOsF-Italic
    /FontanaNDCcOsF-Semibold
    /FontanaNDCcOsF-SemiboldIta
    /FontanaNDEeOsF
    /FontanaNDEeOsF-Bold
    /FontanaNDEeOsF-BoldItalic
    /FontanaNDEeOsF-Light
    /FontanaNDEeOsF-Semibold
    /FormalScript421BT-Regular
    /Formata-Bold
    /Formata-MediumCondensed
    /ForteMT
    /FournierMT-Ornaments
    /FrakturBT-Regular
    /FrankfurterHigD
    /FranklinGothic-Book
    /FranklinGothic-BookItal
    /FranklinGothic-BookOblique
    /FranklinGothic-Condensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiItal
    /FranklinGothic-DemiOblique
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItal
    /FranklinGothic-HeavyOblique
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothic-Medium
    /FranklinGothic-MediumItal
    /FranklinGothic-Roman
    /Freeform721BT-Bold
    /Freeform721BT-BoldItalic
    /Freeform721BT-Italic
    /Freeform721BT-Roman
    /FreestyleScrD
    /FreestyleScript
    /Freestylescript
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /Frutiger-Italic
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-CondensedLight
    /Futura-CondensedLightOblique
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /Futura-Thin
    /Galliard-Black
    /Galliard-BlackItalic
    /Galliard-Bold
    /Galliard-BoldItalic
    /Galliard-Italic
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /Galliard-Roman
    /Galliard-Ultra
    /Galliard-UltraItalic
    /Garamond-Antiqua
    /GaramondBE-Bold
    /GaramondBE-BoldExpert
    /GaramondBE-BoldOsF
    /GaramondBE-CnExpert
    /GaramondBE-Condensed
    /GaramondBE-CondensedSC
    /GaramondBE-Italic
    /GaramondBE-ItalicExpert
    /GaramondBE-ItalicOsF
    /GaramondBE-Medium
    /GaramondBE-MediumCn
    /GaramondBE-MediumCnExpert
    /GaramondBE-MediumCnOsF
    /GaramondBE-MediumExpert
    /GaramondBE-MediumItalic
    /GaramondBE-MediumItalicExpert
    /GaramondBE-MediumItalicOsF
    /GaramondBE-MediumSC
    /GaramondBE-Regular
    /GaramondBE-RegularExpert
    /GaramondBE-RegularSC
    /GaramondBE-SwashItalic
    /Garamond-Bold
    /Garamond-BoldCondensed
    /Garamond-BoldCondensedItalic
    /Garamond-BoldItalic
    /Garamond-Book
    /Garamond-BookCondensed
    /Garamond-BookCondensedItalic
    /Garamond-BookItalic
    /Garamond-Halbfett
    /Garamond-HandtooledBold
    /Garamond-HandtooledBoldItalic
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-BoldNarrow
    /GaramondITCbyBT-BoldNarrowItal
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondITCbyBT-BookNarrow
    /GaramondITCbyBT-BookNarrowItal
    /GaramondITCbyBT-Light
    /GaramondITCbyBT-LightCondensed
    /GaramondITCbyBT-LightCondItalic
    /GaramondITCbyBT-LightItalic
    /GaramondITCbyBT-LightNarrow
    /GaramondITCbyBT-LightNarrowItal
    /GaramondITCbyBT-Ultra
    /GaramondITCbyBT-UltraCondensed
    /GaramondITCbyBT-UltraCondItalic
    /GaramondITCbyBT-UltraItalic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Garamond-Light
    /Garamond-LightCondensed
    /Garamond-LightCondensedItalic
    /Garamond-LightItalic
    /GaramondNo4CyrTCY-Ligh
    /GaramondNo4CyrTCY-LighItal
    /GaramondThree
    /GaramondThree-Bold
    /GaramondThree-BoldItalic
    /GaramondThree-BoldItalicOsF
    /GaramondThree-BoldSC
    /GaramondThree-Italic
    /GaramondThree-ItalicOsF
    /GaramondThree-SC
    /GaramondThreeSMSIISpl-Italic
    /GaramondThreeSMSitalicSpl-Italic
    /GaramondThreeSMSspl
    /GaramondThreespl
    /GaramondThreeSpl-Bold
    /GaramondThreeSpl-Italic
    /Garamond-Ultra
    /Garamond-UltraCondensed
    /Garamond-UltraCondensedItalic
    /Garamond-UltraItalic
    /GarthGraphic
    /GarthGraphic-Black
    /GarthGraphic-Bold
    /GarthGraphic-BoldCondensed
    /GarthGraphic-BoldItalic
    /GarthGraphic-Condensed
    /GarthGraphic-ExtraBold
    /GarthGraphic-Italic
    /Geometric231BT-HeavyC
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Giddyup
    /Giddyup-Thangs
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldExtraCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-ExtraBoldDisplay
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSans-LightShadowed
    /GillSans-Shadowed
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /Gill-Special
    /Giovanni-Bold
    /Giovanni-BoldItalic
    /Giovanni-Book
    /Giovanni-BookItalic
    /Glypha
    /Glypha-Bold
    /Glypha-BoldOblique
    /Glypha-Oblique
    /Gothic-Thirteen
    /Goudy
    /Goudy-Bold
    /Goudy-BoldItalic
    /GoudyCatalogueBT-Regular
    /Goudy-ExtraBold
    /GoudyHandtooledBT-Regular
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudySans-Black
    /GoudySans-BlackItalic
    /GoudySans-Bold
    /GoudySans-BoldItalic
    /GoudySans-Book
    /GoudySans-BookItalic
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudySans-Medium
    /GoudySans-MediumItalic
    /Granjon
    /Granjon-Bold
    /Granjon-BoldOsF
    /Granjon-Italic
    /Granjon-ItalicOsF
    /Granjon-SC
    /GreymantleMVB-Ornaments
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Black-SemiBold
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Compressed
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-Light-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-Condensed-Thin
    /Helvetica-ExtraCompressed
    /Helvetica-Fraction
    /Helvetica-FractionBold
    /HelveticaInserat-Roman
    /HelveticaInserat-Roman-SemiBold
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /HelveticaNeue-Black
    /HelveticaNeue-BlackCond
    /HelveticaNeue-BlackCondObl
    /HelveticaNeue-BlackExt
    /HelveticaNeue-BlackExtObl
    /HelveticaNeue-BlackItalic
    /HelveticaNeue-Bold
    /HelveticaNeue-BoldCond
    /HelveticaNeue-BoldCondObl
    /HelveticaNeue-BoldExt
    /HelveticaNeue-BoldExtObl
    /HelveticaNeue-BoldItalic
    /HelveticaNeue-Condensed
    /HelveticaNeue-CondensedObl
    /HelveticaNeue-ExtBlackCond
    /HelveticaNeue-ExtBlackCondObl
    /HelveticaNeue-Extended
    /HelveticaNeue-ExtendedObl
    /HelveticaNeue-Heavy
    /HelveticaNeue-HeavyCond
    /HelveticaNeue-HeavyCondObl
    /HelveticaNeue-HeavyExt
    /HelveticaNeue-HeavyExtObl
    /HelveticaNeue-HeavyItalic
    /HelveticaNeue-Italic
    /HelveticaNeue-Light
    /HelveticaNeue-LightCond
    /HelveticaNeue-LightCondObl
    /HelveticaNeue-LightExt
    /HelveticaNeue-LightExtObl
    /HelveticaNeue-LightItalic
    /HelveticaNeueLTStd-Md
    /HelveticaNeueLTStd-MdIt
    /HelveticaNeue-Medium
    /HelveticaNeue-MediumCond
    /HelveticaNeue-MediumCondObl
    /HelveticaNeue-MediumExt
    /HelveticaNeue-MediumExtObl
    /HelveticaNeue-MediumItalic
    /HelveticaNeue-Roman
    /HelveticaNeue-Thin
    /HelveticaNeue-ThinCond
    /HelveticaNeue-ThinCondObl
    /HelveticaNeue-ThinItalic
    /HelveticaNeue-UltraLigCond
    /HelveticaNeue-UltraLigCondObl
    /HelveticaNeue-UltraLigExt
    /HelveticaNeue-UltraLigExtObl
    /HelveticaNeue-UltraLight
    /HelveticaNeue-UltraLightItal
    /Helvetica-Oblique
    /Helvetica-UltraCompressed
    /HelvExtCompressed
    /HelvLight
    /HelvUltCompressed
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist531BT-BlackA
    /Humanist531BT-BoldA
    /Humanist531BT-RomanA
    /Humanist531BT-UltraBlackA
    /Humanist777BT-BlackB
    /Humanist777BT-BlackCondensedB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldCondensedB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ExtraBlackB
    /Humanist777BT-ExtraBlackCondB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightCondensedB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Humanist777BT-RomanCondensedB
    /Humanist970BT-BoldC
    /Humanist970BT-RomanC
    /HumanistSlabserif712BT-Black
    /HumanistSlabserif712BT-Bold
    /HumanistSlabserif712BT-Italic
    /HumanistSlabserif712BT-Roman
    /ICMEX10
    /ICMMI8
    /ICMSY8
    /ICMTT8
    /Iglesia-Light
    /ILASY8
    /ILCMSS8
    /ILCMSSB8
    /ILCMSSI8
    /Imago-Book
    /Imago-BookItalic
    /Imago-ExtraBold
    /Imago-ExtraBoldItalic
    /Imago-Light
    /Imago-LightItalic
    /Imago-Medium
    /Imago-MediumItalic
    /Industria-Inline
    /Industria-InlineA
    /Industria-Solid
    /Industria-SolidA
    /Insignia
    /Insignia-A
    /IPAExtras
    /IPAHighLow
    /IPAKiel
    /IPAKielSeven
    /IPAsans
    /ITCGaramondMM
    /ITCGaramondMM-It
    /JAKEOpti-Regular
    /JansonText-Bold
    /JansonText-BoldItalic
    /JansonText-Italic
    /JansonText-Roman
    /JansonText-RomanSC
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /Juniper
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /Kaufmann
    /Kaufmann-Bold
    /KeplMM-Or2
    /KisBT-Italic
    /KisBT-Roman
    /KlangMT
    /Kuenstler480BT-Black
    /Kuenstler480BT-Bold
    /Kuenstler480BT-BoldItalic
    /Kuenstler480BT-Italic
    /Kuenstler480BT-Roman
    /KunstlerschreibschD-Bold
    /KunstlerschreibschD-Medi
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LASY10
    /LASY5
    /LASY6
    /LASY7
    /LASY8
    /LASY9
    /LASYB10
    /LatinMT-Condensed
    /LCIRCLE10
    /LCIRCLEW10
    /LCMSS8
    /LCMSSB8
    /LCMSSI8
    /LDecorationPi-One
    /LDecorationPi-Two
    /Leawood-Black
    /Leawood-BlackItalic
    /Leawood-Bold
    /Leawood-BoldItalic
    /Leawood-Book
    /Leawood-BookItalic
    /Leawood-Medium
    /Leawood-MediumItalic
    /LegacySans-Bold
    /LegacySans-BoldItalic
    /LegacySans-Book
    /LegacySans-BookItalic
    /LegacySans-Medium
    /LegacySans-MediumItalic
    /LegacySans-Ultra
    /LegacySerif-Bold
    /LegacySerif-BoldItalic
    /LegacySerif-Book
    /LegacySerif-BookItalic
    /LegacySerif-Medium
    /LegacySerif-MediumItalic
    /LegacySerif-Ultra
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Slanted
    /Life-Bold
    /Life-Italic
    /Life-Roman
    /LINE10
    /LINEW10
    /Linotext
    /Lithos-Black
    /LithosBold
    /Lithos-Bold
    /Lithos-Regular
    /LOGO10
    /LOGO8
    /LOGO9
    /LOGOBF10
    /LOGOSL10
    /LOMD-Normal
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaHandwritingItalic
    /LucidaMath-Symbol
    /LucidaSansTypewriter
    /LucidaSansTypewriter-Bd
    /LucidaSansTypewriter-BdObl
    /LucidaSansTypewriter-Obl
    /LucidaTypewriter
    /LucidaTypewriter-Bold
    /LucidaTypewriter-BoldObl
    /LucidaTypewriter-Obl
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /Machine
    /Machine-Bold
    /Marigold
    /MathematicalPi-Five
    /MathematicalPi-Four
    /MathematicalPi-One
    /MathematicalPi-Six
    /MathematicalPi-Three
    /MathematicalPi-Two
    /MatrixScriptBold
    /MatrixScriptBoldLin
    /MatrixScriptBook
    /MatrixScriptBookLin
    /MatrixScriptRegular
    /MatrixScriptRegularLin
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MercuriusCT-Black
    /MercuriusCT-BlackItalic
    /MercuriusCT-Light
    /MercuriusCT-LightItalic
    /MercuriusCT-Medium
    /MercuriusCT-MediumItalic
    /MercuriusMT-BoldScript
    /Meridien-Bold
    /Meridien-BoldItalic
    /Meridien-Italic
    /Meridien-Medium
    /Meridien-MediumItalic
    /Meridien-Roman
    /Minion-Black
    /Minion-Bold
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-BoldItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /Minion-DisplayItalic
    /Minion-DisplayRegular
    /MinionExp-Italic
    /MinionExp-Semibold
    /MinionExp-SemiboldItalic
    /Minion-Italic
    /Minion-Ornaments
    /Minion-Regular
    /Minion-Semibold
    /Minion-SemiboldItalic
    /MonaLisa-Recut
    /MrsEavesAllPetiteCaps
    /MrsEavesAllSmallCaps
    /MrsEavesBold
    /MrsEavesFractions
    /MrsEavesItalic
    /MrsEavesPetiteCaps
    /MrsEavesRoman
    /MrsEavesRomanLining
    /MrsEavesSmallCaps
    /MSAM10
    /MSAM10A
    /MSAM5
    /MSAM6
    /MSAM7
    /MSAM8
    /MSAM9
    /MSBM10
    /MSBM10A
    /MSBM5
    /MSBM6
    /MSBM7
    /MSBM8
    /MSBM9
    /MTEX
    /MTEXB
    /MTEXH
    /MTGU
    /MTGUB
    /MTMI
    /MTMIB
    /MTMIH
    /MTMS
    /MTMSB
    /MTMUB
    /MTMUH
    /MTSY
    /MTSYB
    /MTSYH
    /MTSYN
    /MusicalSymbols-Normal
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-CnBold
    /Myriad-CnBoldItalic
    /Myriad-CnItalic
    /Myriad-CnSemibold
    /Myriad-CnSemiboldItalic
    /Myriad-Condensed
    /Myriad-Italic
    /MyriadMM
    /MyriadMM-It
    /Myriad-Roman
    /Myriad-Sketch
    /Myriad-Tilt
    /NeuzeitS-Book
    /NeuzeitS-BookHeavy
    /NewBaskerville-Bold
    /NewBaskerville-BoldItalic
    /NewBaskerville-Italic
    /NewBaskervilleITCbyBT-Bold
    /NewBaskervilleITCbyBT-BoldItal
    /NewBaskervilleITCbyBT-Italic
    /NewBaskervilleITCbyBT-Roman
    /NewBaskerville-Roman
    /NewCaledonia
    /NewCaledonia-Black
    /NewCaledonia-BlackItalic
    /NewCaledonia-Bold
    /NewCaledonia-BoldItalic
    /NewCaledonia-BoldItalicOsF
    /NewCaledonia-BoldSC
    /NewCaledonia-Italic
    /NewCaledonia-ItalicOsF
    /NewCaledonia-SC
    /NewCaledonia-SemiBold
    /NewCaledonia-SemiBoldItalic
    /NewCenturySchlbk-Bold
    /NewCenturySchlbk-BoldItalic
    /NewCenturySchlbk-Italic
    /NewCenturySchlbk-Roman
    /NewsGothic
    /NewsGothic-Bold
    /NewsGothic-BoldOblique
    /NewsGothicBT-Bold
    /NewsGothicBT-BoldCondensed
    /NewsGothicBT-BoldCondItalic
    /NewsGothicBT-BoldExtraCondensed
    /NewsGothicBT-BoldItalic
    /NewsGothicBT-Demi
    /NewsGothicBT-DemiItalic
    /NewsGothicBT-ExtraCondensed
    /NewsGothicBT-Italic
    /NewsGothicBT-ItalicCondensed
    /NewsGothicBT-Light
    /NewsGothicBT-LightItalic
    /NewsGothicBT-Roman
    /NewsGothicBT-RomanCondensed
    /NewsGothic-Oblique
    /New-Symbol
    /NovareseITCbyBT-Bold
    /NovareseITCbyBT-BoldItalic
    /NovareseITCbyBT-Book
    /NovareseITCbyBT-BookItalic
    /Nueva-BoldExtended
    /Nueva-Roman
    /NuptialScript
    /OceanSansMM
    /OceanSansMM-It
    /OfficinaSans-Bold
    /OfficinaSans-BoldItalic
    /OfficinaSans-Book
    /OfficinaSans-BookItalic
    /OfficinaSerif-Bold
    /OfficinaSerif-BoldItalic
    /OfficinaSerif-Book
    /OfficinaSerif-BookItalic
    /OnyxMT
    /Optima
    /Optima-Bold
    /Optima-BoldItalic
    /Optima-BoldOblique
    /Optima-ExtraBlack
    /Optima-ExtraBlackItalic
    /Optima-Italic
    /Optima-Oblique
    /OSPIRE-Plain
    /OttaIA
    /Otta-wa
    /Ottawa-BoldA
    /OttawaPSMT
    /Oxford
    /Palatino-Bold
    /Palatino-BoldItalic
    /Palatino-Italic
    /Palatino-Roman
    /Parisian
    /Perpetua
    /Perpetua-Bold
    /Perpetua-BoldItalic
    /Perpetua-Italic
    /PhotinaMT
    /PhotinaMT-Bold
    /PhotinaMT-BoldItalic
    /PhotinaMT-Italic
    /PhotinaMT-SemiBold
    /PhotinaMT-SemiBoldItalic
    /PhotinaMT-UltraBold
    /PhotinaMT-UltraBoldItalic
    /Plantin
    /Plantin-Bold
    /Plantin-BoldItalic
    /Plantin-Italic
    /Plantin-Light
    /Plantin-LightItalic
    /Plantin-Semibold
    /Plantin-SemiboldItalic
    /Poetica-ChanceryI
    /Poetica-SuppLowercaseEndI
    /PopplLaudatio-Italic
    /PopplLaudatio-Medium
    /PopplLaudatio-MediumItalic
    /PopplLaudatio-Regular
    /ProseAntique-Bold
    /ProseAntique-Normal
    /QuaySansEF-Black
    /QuaySansEF-BlackItalic
    /QuaySansEF-Book
    /QuaySansEF-BookItalic
    /QuaySansEF-Medium
    /QuaySansEF-MediumItalic
    /Quorum-Black
    /Quorum-Bold
    /Quorum-Book
    /Quorum-Light
    /Quorum-Medium
    /Raleigh
    /Raleigh-Bold
    /Raleigh-DemiBold
    /Raleigh-Medium
    /Revival565BT-Bold
    /Revival565BT-BoldItalic
    /Revival565BT-Italic
    /Revival565BT-Roman
    /Ribbon131BT-Bold
    /Ribbon131BT-Regular
    /RMTMI
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Italic
    /Rockwell-Light
    /Rockwell-LightItalic
    /RotisSansSerif
    /RotisSansSerif-Bold
    /RotisSansSerif-ExtraBold
    /RotisSansSerif-Italic
    /RotisSansSerif-Light
    /RotisSansSerif-LightItalic
    /RotisSemiSans
    /RotisSemiSans-Bold
    /RotisSemiSans-ExtraBold
    /RotisSemiSans-Italic
    /RotisSemiSans-Light
    /RotisSemiSans-LightItalic
    /RotisSemiSerif
    /RotisSemiSerif-Bold
    /RotisSerif
    /RotisSerif-Bold
    /RotisSerif-Italic
    /RunicMT-Condensed
    /Sabon-Bold
    /Sabon-BoldItalic
    /Sabon-Italic
    /Sabon-Roman
    /SackersGothicLight
    /SackersGothicLightAlt
    /SackersItalianScript
    /SackersItalianScriptAlt
    /Sam
    /Sanvito-Light
    /SanvitoMM
    /Sanvito-Roman
    /Semitica
    /Semitica-Italic
    /SIVAMATH
    /Siva-Special
    /SMS-SPELA
    /Souvenir-Demi
    /Souvenir-DemiItalic
    /SouvenirITCbyBT-Demi
    /SouvenirITCbyBT-DemiItalic
    /SouvenirITCbyBT-Light
    /SouvenirITCbyBT-LightItalic
    /Souvenir-Light
    /Souvenir-LightItalic
    /SpecialAA
    /Special-Gali
    /Sp-Sym
    /StempelGaramond-Bold
    /StempelGaramond-BoldItalic
    /StempelGaramond-Italic
    /StempelGaramond-Roman
    /StoneSans
    /StoneSans-Bold
    /StoneSans-BoldItalic
    /StoneSans-Italic
    /StoneSans-PhoneticAlternate
    /StoneSans-PhoneticIPA
    /StoneSans-Semibold
    /StoneSans-SemiboldItalic
    /StoneSerif
    /StoneSerif-Italic
    /StoneSerif-PhoneticAlternate
    /StoneSerif-PhoneticIPA
    /StoneSerif-Semibold
    /StoneSerif-SemiboldItalic
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Swiss921BT-RegularA
    /Symbol
    /Syntax-Black
    /Syntax-Bold
    /Syntax-Italic
    /Syntax-Roman
    /Syntax-UltraBlack
    /Tekton
    /Times-Bold
    /Times-BoldA
    /Times-BoldItalic
    /Times-BoldOblique
    /Times-Italic
    /Times-NewRoman
    /Times-NewRomanBold
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
    /Times-Oblique
    /Times-PhoneticAlternate
    /Times-PhoneticIPA
    /Times-Roman
    /Times-RomanSmallCaps
    /Times-Sc
    /Times-SCB
    /Times-special
    /TimesTenGreekP-Upright
    /TradeGothic
    /TradeGothic-Bold
    /TradeGothic-BoldCondTwenty
    /TradeGothic-BoldCondTwentyObl
    /TradeGothic-BoldOblique
    /TradeGothic-BoldTwo
    /TradeGothic-BoldTwoOblique
    /TradeGothic-CondEighteen
    /TradeGothic-CondEighteenObl
    /TradeGothicLH-BoldExtended
    /TradeGothicLH-Extended
    /TradeGothic-Light
    /TradeGothic-LightOblique
    /TradeGothic-Oblique
    /Trajan-Bold
    /TrajanPro-Bold
    /TrajanPro-Regular
    /Trajan-Regular
    /Transitional521BT-BoldA
    /Transitional521BT-CursiveA
    /Transitional521BT-RomanA
    /Transitional551BT-MediumB
    /Transitional551BT-MediumItalicB
    /Univers
    /Universal-GreekwithMathPi
    /Universal-NewswithCommPi
    /Univers-BlackExt
    /Univers-BlackExtObl
    /Univers-Bold
    /Univers-BoldExt
    /Univers-BoldExtObl
    /Univers-BoldOblique
    /Univers-Condensed
    /Univers-CondensedBold
    /Univers-CondensedBoldOblique
    /Univers-CondensedOblique
    /Univers-Extended
    /Univers-ExtendedObl
    /Univers-ExtraBlackExt
    /Univers-ExtraBlackExtObl
    /Univers-Light
    /Univers-LightOblique
    /UniversLTStd-Black
    /UniversLTStd-BlackObl
    /Univers-Oblique
    /Utopia-Black
    /Utopia-BlackOsF
    /Utopia-Bold
    /Utopia-BoldItalic
    /Utopia-Italic
    /Utopia-Ornaments
    /Utopia-Regular
    /Utopia-Semibold
    /Utopia-SemiboldItalic
    /VAGRounded-Black
    /VAGRounded-Bold
    /VAGRounded-Light
    /VAGRounded-Thin
    /Viva-BoldExtraExtended
    /Viva-Regular
    /Weidemann-Black
    /Weidemann-BlackItalic
    /Weidemann-Bold
    /Weidemann-BoldItalic
    /Weidemann-Book
    /Weidemann-BookItalic
    /Weidemann-Medium
    /Weidemann-MediumItalic
    /WindsorBT-Elongated
    /WindsorBT-Light
    /WindsorBT-LightCondensed
    /WindsorBT-Roman
    /Wingdings-Regular
    /WNCYB10
    /WNCYI10
    /WNCYR10
    /WNCYSC10
    /WNCYSS10
    /WoodtypeOrnaments-One
    /WoodtypeOrnaments-Two
    /ZapfCalligraphic801BT-Bold
    /ZapfCalligraphic801BT-BoldItal
    /ZapfCalligraphic801BT-Italic
    /ZapfCalligraphic801BT-Roman
    /ZapfChanceryITCbyBT-Bold
    /ZapfChanceryITCbyBT-Demi
    /ZapfChanceryITCbyBT-Medium
    /ZapfChanceryITCbyBT-MediumItal
    /ZapfChancery-MediumItalic
    /ZapfDingbats
    /ZapfDingbatsITCbyBT-Regular
    /ZapfElliptical711BT-Bold
    /ZapfElliptical711BT-BoldItalic
    /ZapfElliptical711BT-Italic
    /ZapfElliptical711BT-Roman
    /ZapfHumanist601BT-Bold
    /ZapfHumanist601BT-BoldItalic
    /ZapfHumanist601BT-Demi
    /ZapfHumanist601BT-DemiItalic
    /ZapfHumanist601BT-Italic
    /ZapfHumanist601BT-Roman
    /ZapfHumanist601BT-Ultra
    /ZapfHumanist601BT-UltraItalic
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /CreateJDFFile false
  /Description <<
    /DAN <>
    /DEU <>
    /ENU (Use these settings for creating PDF files for submission to The Sheridan Press. These settings configured for Acrobat v6.0 08/06/03.)
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /NLD <>
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements true
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
  /SyntheticBoldness 1.000000
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


